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Thank you for inviting us! I’m Esther Grassian from UCLA, current President of LAUC, representing about 460 librarians from all the UCs, at all levels.

And this is Linda Kennedy from Davis, LAUC Vice-President. 

We’re very happy to be here today to talk with you about the Librarians Association of UC or LAUC, and Information Literacy.

How many of you have heard of LAUC before? 
Let me start by telling you that LAUC has just passed a strong resolution opposing the USA PATRIOT Act and related measures. We’ve also been pursuing issues like Information Literacy—more on that later—access to government information, privacy issues, and joint or collective selection of 

materials for the UC campus libraries. These are examples of the kinds of issues that concern LAUC.

So what is LAUC? It’s not a union like the AFT. But it’s not a standalone professional organization, either, like the American Library Association. 

It’s a professional organization for all UC librarians, represented and non-represented, established in1967.

It’s an important advisory body to the UC Office of the President, modeled on your organization, the statewide UC Academic Senate. It’s also advisory to individual campus libraries, campus administration, and the University Librarians.
There are LAUC Divisions at each campus, just as there are Academic Senates at each campus. As you know, faculty at each UC campus share governance with campus administration, and conduct peer review, and the statewide 
Senate is supported by and shares governance with the UC Office of the President. 
LAUC is supported by the Office of the President as well. Its role on each campus and statewide, is related to peer review and other matters, in an advisory capacity.

LAUC representatives to University Librarians’ committees alert LAUC 

members, library administration and the Office of the President to issues 

of concern re UC libraries and librarians, generally in a reactive fashion, in 

response to the work of these committees. 

LAUC standing and ad hoc Committees also address significant issues, both reactively and proactively. For instance, the Chair of our Library Plans and Policies Committee is leading this Committee in an investigation of the impact of 

year-round terms on UC libraries and librarians, including workload, space, vacation schedules, etc.

If you take a look at the five LAUC Position Papers posted on the LAUC 

Web site (the pale yellow handout, top of your packet), you’ll see that 

LAUC has developed statements that reflect the best advice and opinion of

LAUC members on topics that range from peer review and appointment and 

promotion, to what it means to be an academic librarian in the University of 

California. 

Also, in your packet is a copy of the LAUC resolution on the USA PATRIOT Act and related measures, that I mentioned earlier. Librarians are very concerned about this Act and others like it. This resolution is very similar to resolutions 

passed by other groups, including the American Library Association.

We’re also looking over the Academic Senate’s draft document on academic 

freedom to see if there may be a connection between that draft and this newly passed resolution. Please let us know later if you have thoughts on how 
we can best disseminate this resolution within UC.
Now, the significance of LAUC work…
We all know that UC Libraries are facing difficult budget times along with the 

rest of UC and all of California. At the same time, our world is becoming 

more and more focused upon and dependent upon technology. Our environments and tools are mutating constantly, and they’re going to keep mutating—hold your breath, blink and the world is different.

What are the implications of all of these changes? Let me give you some 

practical examples of the kinds of questions librarians now face…

· Should electronic records be retained for circulation, email and digital reference questions, and if so, for how long?
· Should people’s names and email addresses be collected by default in order for them to receive digital reference service?
· Should we do what one bookstore decided to do to avoid having its records checked under the terms of the USA PATRIOT Act—shred and delete all files as soon as transactions have been completed?
· How do we maintain the quality of our collections in the fact of decreasing budgets, increasing journal costs, and space constraints?

· How do we pay for electronic resources, as well as the paper?

The questions are endless. Answers are difficult to come by and require much discussion and debate. That’s where LAUC comes in…

So, I hope this gives you an overview of what LAUC is and its function. 

We’re very happy to know that the LAUC President is a consultant for UCOL. 

We would like to play an active role on UCOL by meeting with you regularly and by providing comments and advice on any topics you address.

Are there any questions about LAUC?
OK--Now, let me turn to one example of the kinds of issues that concern LAUC: information literacy or IL 
How many of you have heard the phrase “information literacy” before?
If you haven’t, you might be wondering what it is. Let me begin by telling you a story that I related to the Senate’s Committee on Educational Policy when I met with them in February…

STORY #1: 

Last year Eleanor Mitchell, Head of UCLA’s College Library was interviewing undergraduate leaders to find out what their perceptions were about the library, including a Poli Sci major, a senior, who seemed very accomplished.  At the 

end of the interview she said, “Can I ask you a question?” Eleanor said “Sure.”

Her question was: "Do you think some day the libraries might want to organize their books in some way, sort of like they do at Barnes & Noble?”

This is one facet of what I’d call “information illiteracy”…

So, I’m here to talk with you about 


- what information literacy is


- why UC students need to become information literate


- and how this might be accomplished

WHAT IS IL?

You’ve each got a packet in front of you. The brighter yellow handout has a preliminary definition of information literacy, developed by a LAUC Task Force on IL established in the Fall. The Task Force came up with this definition after reviewing many different definitions in use in the state, around the country and in other parts of the world: “Information Literacy is the ability to identify an information need, locate information efficiently, evaluate information, and use information effectively.”

Some add the concept of ethical use of information, which would cover plagiarism, copyright, intellectual property, and privacy. Some also add the concept of communicating information, which would include preparation and 

presentation, often related to the use of technology. But I want to be sure to say that information literacy is NOT limited to information technology or just use of physical libraries.
Why did LAUC get into the issue of information literacy? Because librarians and faculty have been trying very hard for many years to help students become 

IL, but with the web we’re inundated with information illiteracy.
I’ll continue with a couple more stories…

Story #2:

I’m the librarian for a 3-quarter-long GE Cluster course, “Frontiers in Human 

Aging,” a multidisciplinary course.  And  I participate on the class discussion 

board.

In the Fall, I helped a student pick a general article index and learn some 

searching basics so he could find some journal articles on his topic. He thanked me profusely on the discussion board for helping him find what he called a great article,  right on his topic. 

I responded on the discussion board to say that he was very welcome, but he’d really done most of the work himself. I then pointed out that the article he’d 

found was really a book review of two books, one of which we had in the library and was not checked out. I gave him the call number for the book and also told him how to cite the book review in his bibliography.

Not only did he not know this was not a peer-reviewed journal article, he didn’t get the fact that it was about a couple of books that would  have been very useful to him.

This is another example of information Illiteracy.
In an effort to combat information illiteracy, at the GE80 faculty’s request, I designed and taught a one-unit FIAT LUX course this past quarter, geared to their seminars, and called “How to Stop Just Googling and Find the Really Good Stuff!”
Here’s  a quote from one of  my students’ research journals for this course… 
“I noticed that many of my classmates used ‘Google’ to find 

a website to present in front of the class. Since they had 

found success in using this search engine, I also put in 

various combinations of words related to caregiving and grief

into a search on ‘Google,’ but I found myself disappointed 

with the results. I felt that this process yielded an overwhelming, 

large number of results, many of them not credible to reference 

in my research paper. I feel that I was much more successful 

using the ‘Librarians Index to the Internet’ as well as the other 

databases discussed in class.”

Here’s another:
“I have also learned the hard way that the internet 

is just not always the answer! Whenever I type in 

what I am looking for, I get impertinent [sic] links 

that are usually not good scientific resources. 

Google, Ask Jeeves, Yahoo, etc. are just not doing 

the trick on these things!”

And another:
“In the following weeks, I became more critical of the 

information that I accumulated. I became more skilled 

at evaluating the web sites since I learned that sites that 

seem reputable need further investigation to verify their value.”

“I no longer cringe at the word ‘research’…I have even helped 

a few of my peers this year when they needed to research 

and they were having difficulty.”

Finally, one of the most gratifying…
“I stopped ‘Just Googling’! The research tools 

I used were much more reliable and academic 

than plain internet sites… I’m not afraid to ask 

for help and am not afraid to go to an actual, 

physical library. I do not depend on the internet 

and can tell the credentials of websites.”

OK, here’s one more story that I told UCEP… IL STORY #3 
In late Winter Quarter 2002, one by one, many of the 200 UCLA students enrolled in Geography 5 asked for help with their assignments at the College Library Reference Desk. Their assignments were designed to teach them how to think critically about publications, by having them critique a book 

called The Skeptical Environmentalist, by Lomborg. 

It was an excellent pedagogical goal, but the instructor wrongly assumed that the students already grasped a number of important concepts, which they did not.

Their first assignment was called Research Accuracy Report. Individually, students were to “research three factual claims made by Lomborg,” locate the research cited to support these claims, and “compare Lomborg’s 

characterization of the research to the original source” 

The second assignment was called Missed References Report. Groups of students were assigned chapters of the book and were to “produce a [20-item] bibliography of peer-reviewed research that was directly relevant to the topic discussed by Lomborg in their section [of the book].” The idea was “…to identify highly relevant peer-reviewed journal articles that are not included in Lomborg’s discussion.” 

I contacted the instructor & described the problems: 

The students didn’t know…


…the differences between magazines and journals, nor the importance of 
this distinction. 


…what the peer review process was 


…they didn’t have a clue about which were the major journals in the field,


… they didn’t know how to identify the most highly relevant 


articles in a field. 


…they didn’t know how to interpret any of the 10 different types of 
citations in the bibliography, and often confused essays from anthologies 
with periodical articles. 

And, they had no skills for weighing the value of one type of material over another.

So I suggested several ways to help his students become information 

literate--here are some examples:

1. I suggested that he put links on his class web page to


… sites that describe the differences between magazines and journals


… and to an information resources web page that another librarian in 


my library had created for an Environment 1A class 


<http://www.library.ucla.edu/college/ge/clusterm1/index.htm>
2. I set up individual IL sessions for each of his 6 sections in Spring Quarter. 

I created curriculum for these sessions, and a citation deciphering exercise
3. I got him to restrict his first assignment to having the students look for citations just to books, essays in anthologies, magazine articles and

journal articles.

These were nothing more than IL enhancements to his assignments and did not, and never were intended to interfere with or dictate curriculum. They were meant to save everyone’s time and help make the learning process more efficient and effective.

What was the result? Students were able to complete the assignments with little or no frustration, and were on the way to  becoming information literate. 
As it turned out, the instructor had gotten complaints from  students, as they didn’t understand the assignments and had a lot of trouble completing them. 

But he didn’t realize what the core problems were, because like many faculty, he didn’t remember what it was like to be exposed to a field for the first time, when you’re first learning to be a scholar. So he and the students were very grateful for our help.

Ok--do any of these stories sound familiar to you? 
Broadening the discussion now… Every campus is struggling with these questions:

1. What do you expect an entering grad student in a discipline to know and be able to do in terms of information research?
2. Where and how do they get these skills now?

3. Do you know if your professional organizations or societies are addressing this question?
I’ve been thinking for some time about how wonderful it would  be if we could have some way of setting up sequential information literacy instruction in California, that would pull together the many IL efforts being undertaken by 

public libraries, school libraries, the CSUs, the UCs & others. I knew about the CSU IL initiative—the gray handout. I also knew that the California Community Colleges had developed an IL competency initiative that was blocked last year by the Legislative Analyst—the brown handout. I mentioned both of these initiatives in an email to Gayle Binion, and in a letter to Provost King, who referred me to your Committee, as well as UCEP

But I didn’t know about the ICAS web site—the Intersegmental Committee of the Academic Senates in California. There I found a link to “Academic Literacy: a Statement of Competencies Expected of Students Entering California’s Public Colleges and Universities.” <http://www.academicsenate.cc.ca.us/publications/

papers/academicliteracy/main.htm>  You probably already know about this.

I found out that this is a document developed jointly by UC, CSU and California Community College academic senates. It includes some basic elements of information literacy:


-The need to think critically


-The need to be learn how to learn


-The ability to find and evaluate online resources critically

In terms of these elements, at least, it’s very much like the definition of information literacy developed by the American Library Association in 1989:

“To be information literate, a person must be able to 

recognize when information is needed and have the

 ability to locate, evaluate and use effectively the 

needed information… Ultimately, information literate 

people are those who have learned how to learn.”

<http://www.ala.org/acrl/nili/ilit1st.html>

We see these elements applying not just to students entering public 

California colleges and universities, but also as outcomes for graduates.

So, why are we talking about this if ICAS has already addressed this issue?

Primarily because two segments of ICAS--the CSUs and the Community Colleges have created information literacy competency initiatives for 

their constituencies, but the UCs have not.  And, there is no overall plan for sequencing IL efforts in California in a logical way--a kind of IL Master Plan, my own personal dream…This is where the UCs can take leadership.
In my email message to Gayle Binion, I mentioned the following:
First, new WASC Accreditation Standards include references to information literacy in two or three places—exact references are on the LAUC IL TF’s web site:(see yellow page in your packet for url)

<http://www.lib.berkeley.edu/~smcdanie/infoliteracy.html>

Second, at least anecdotally, we’re beginning to see the benefits of the CSU IL Initative. <http://library.csun.edu/susan.curzon/icres.html>

CSU transfer students seem to be coming to UC knowing what databases are, how they differ from web search tools like Google, and the differences between magazines and journals

Third, other colleges and universities in the state, around the country and in other parts of the world have developed IL initiatives to help their constituencies become information literate.
Of course UC librarians haven’t been sitting on their hands…We’ve been trying for at least as long as I’ve been a UC Librarian--since 1969-- to help students become information literate. We’ve…


-created workbooks, 


-taught credit courses as adjunct lecturers, 


-created handouts, bibliographies, pathfinders, web pages and online 
tutorials


-taught many hundreds of 50-minute to 2-hour sessions as guest lecturers 
for academic courses at many levels, and as standalone workshops

We’ve also collaborated with faculty in a variety of different ways to try to achieve this goal:

Here are some recent examples at UCLA:
I’ve been working with a group of Teaching Fellows, a highly selected group of Ph.D. students who design, develop and teach their own courses at UCLA

I’ve done syllabus reviews, inserted suggestions for information literacy enhancements (see packets for examples), and worked with them to adapt these suggestions to their needs

We’ve created many web pages of recommended information resources for classes, including all ten GE Cluster courses.

At UCLA, I’ve been working with ESL Faculty to develop a web ESL IL Tutorial (in development).

I just finished teaching two 1- unit Information Literacy adjunct courses in Spring Quarter, which I designed and developed along with faculty from the Writing Programs and from the GE80 course I mentioned earlier.

Mostly,  this has been catch-as-catch-can, though…

Some students get ILI more than once with the same content; many get none.
In spite of all of our efforts, studies like Information Competence at UCLA and anecdotal evidence indicate that UC students are falling behind in terms of information literacy. (The Report is linked on the LAUC IL web page.)
<http://www.library.ucla.edu/infocompetence/>

In your packets you’ll see a set of orange pages, suggested information literacy competency standards for higher education, put together by an American Library Association group [ACRL Info Lit Competency Standards for 
Higher Education] (linked from the IL TF web page)

But at UC, we have no overall expected IL outcomes or guidelines.
We lack defined information literacy competencies.
And, California lacks an Information Literacy Competency Master Plan which would put all of our efforts together in a logical way, again, my own personal dream... 

We have reached a critical point… 
There’s a huge migration of information tools to the web and hundreds of thousands of other web resources, some useful, many not. We still have many print resources which are not online, and students who think that Google and Yahoo are all they need to know…
It’s an information illiteracy crisis…

So, what can we do??
We are not suggesting interfering with or dictating curriculum. Rather, librarians would like to work with you to raise consciousness about the need for an organized and sequential approach to information literacy instruction UC-wide, and perhaps, beyond. We would like to work together to come up with a list of characteristics of an information literate UC graduate. And, we would like to work with you to come up with an information literacy initiative for the UCs to help UC students become info literate

We see the actual implementation of a UC-wide initiative taking place on the local campus level, but LAUC stands ready and eager to join with you in developing a general UC-wide information literacy initiative. We even have a model of an IL Initiative to offer at UCLA—see the brochure in your packet. 

And as I mentioned, there are many other models at universities in many parts of the country, including those identified as “best practices”.

We invite you to send a UCOL representative to work with us, initially, on the LAUC statewide IL Task Force. The ULs have also created a permanent all-campus group on IL, so you may very well want to discuss this with the ULs and with that group as well. The Task Force’s term ends in December, and they will be turning their work over to the ULs’ permanent IL group.
It’s a mad, mad, caveat emptor world, and UC students need our help in navigating it!

Thank you so much for giving us time on your agenda! We’d like to open it up for discussion and reaction.
What do you all think?
